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psackground and Problem

f the

£ ional growth is as a result o .
The nced for professional g Srafasse

challenges and concerns caused by knowledge explosion und
ional obsolescence in almost all fields. of human endeduoulSe Thef@
are new and emerging technologies and there are PFQQkTﬁhPOHQh n.
cquipment, materials and methods., Those in tgchnology related
Jiclds need to continue to leéarn throughout their careers to

rcmcin competent in their areas of practice. Vocational cnd .
technical teachers are faced with how to cope with the products
of technolcgies that are used at home, school and the societye.
School laboratory/workshop equipment are .being modernised by

the use of improved materials, components and automated or
rcmote controls. Latest techniques are research findings are
integrated into current practices. The vocational and tcchnical
teachers need to ehgbgé”fh”d&tibitiéé'aiﬁéd;éﬁmgrqmgting their
growth, development and increased job competences

The curriculum regularly undergoes revision in order to
prepcrc students for the occupational challenges of the future.
Sincc vocational teachers are preparing the youths fo(_ihe,world
of work, the learning experiences they provide must meet the
changing occupational requirements. Otherwise, they will le
tcaching skills that are obscolete. It is necessary, thercfore,
that they have their own anti-obsolescence exposures or expciricnces
in order to be current with new developments in their fields.,

Vocational and technical educction programme started getting
the required attention with the introduction of the 6=3m=3=4 system
of education in Nigeria in 1982. One cannot underscore the fact
thet professional growth of the teachers is essentiqgl for the'
achievement of the national policy on technical education. FEuvans
and Terry (1971) remarked: ' e |

It is imperative that vocational cducators continue-to
improve their performance and keep up-to-date ins . ,
'(a) The discipline(s) which provide tﬁe éub' o 1

] Ject mqgtt

basic knowledge for an occupation; .a »eé’ the

(b) the occupational field whiéh is the so ce
urce of the shills
rocedures, and hknowled ; ' :

P ’ ge for occupational education; and

(¢) new educational processes and meth
g ods deri
research and experimentation. erived from current

This requirement cuts across vocationg
o l and t L )
QChnlCGl Gducctlon
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yrogramme such as TQChnicd[g,Business; HoﬁenEcohOMics,”Agriculture
and Heclth Education,: - . om

; " The need to train Nigerian yauths to be
gel/-retiant cnd Righly Srouuctive is well recognised among.
educctors (Aguubik 1586; Odor, 1988; Ugonabo, 1989). . dvailable
litercture on teacher in-service vocationgl and technical currency
(-‘jﬁ’."!‘m, 1976; WO“OCOtt, 1983; ROCkhlll, 1983,‘ oranu, 1985,‘ Leske
and Ferotco, 1589) point to the fact that vocational tecachers
hove to fit adequately into the new curriculum and be equal to
ihCIr.ncw and challenging responsibilities in order not to become
a9gs ln.thc wheels of progress. Agencies that conduct teacher
in-service education in Nigerie include : State and Federcl
/hnz§1r103 of Educaticn, Professional organisations, higher
institutions, curriculum development agencies, educationcl .lechno-
lqﬂy centres and National Board for Technical Education (NBTE).
At_the moment, the grectest amount of in-service educcation is
Leing provided for general and science education teachers. The
in=sc¢rvice nceds of the vocational gnd technical teachers is more
in the updating und upgrading of knowledge and skills criticol
jor the cchievement of the gocls of vocational cducation.

Cerrero, Miller and Dimmock (1986) found that the common
us.cjul cpproaches for remaining current with latest technology
invclves such agctivities as (1) Colleague discussions (2) In-~house
courses (3) University sponsored credit courses (4) Journal readings
and (5) Workshcps and seminars. In a similar dimension, Hamilton,
!Yonacotlt and Simandjuntck (1983) did some empirical work which
rcvealed that participation in workshops, conferences cand
seminars is the most universally used approaches to tecacher
updotings. Orcnu (1985) found that technical teachers recognised
the responsibility to up-date their subject matter knowledge
and shdre information with their cclleagues. . However, the
preferences for in-service time and format were not indepcendent
of Job category.

This study, therefore,.attempted to uscertainm THE citent to
which vocational and technical-teacherspurticipate in projfessional
development programmes with the hope Ofgd€?efmining*whethcr or
not they are hkeeping abreast-ef-new developments Tn their fields.
It is by so dping that the public, the school admihistrutofg o
and the government will know if the teachers are getting tnvoluved
in OPPOPtunitiés that  make for growth on the job.

3

Nethodology

édpulation :+ The population for the study}gdnsi§tgd °flall'
vocational and ‘technical teachers in the: Government Technical
Colleges in Bendel Statee--

Scmple s 200 randomly selected vocational and technical tecachers
in {he¢ Government technical colleges were used for the study,

Por « subject to be selected; he or she must have at least 2 years
Post qualification teaching experience. To give every subject
arecs the chance of being represented, gll subjact arcas in the
Government Technical Colleges were lasted L equg% Atmar of
qucstionnaires were given to the subject teachers in all the

Vocutionagl gnd technical subject areas.
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. was
¢ developed by the researiﬁcii;nt.
oe sectionse THY /

_{nstrument : A gquestionnair

sed for the study. It contained thr
part askec for personal inf~rmation such as y ualifications.
rcepondents, years of tcauching experience an qf tachnologly on

The sccond part assed questions on the Impﬂﬁt Orofessional grouth
shill requirements and individual intercst in P P”rticipﬂiion
citd development, The third part csked,qge ‘nvo Lved ine The

in professicnal growth program and cctivitiesd i tors. ' Reliability
instrument was vclidated by four uocatiqnal}educat;rctcst. ' .
o) the instrument was established through the tes
technique, which invelved 10 subjectse

e @ o o

Two hundred copiecs of the QUQStio”naire e qLZiyfhziﬁiziigd
the respondents ty hand. 186 (ie. 93 pQrCGnt) were alf"cd vith
and returned for analysis. The data Obtain?d il a?'dﬁ;L ‘
cmphosis on the frequency of participation L prOfGSOl; lysis
dcvelopment program. Being an exploratory study, the.??G]Jul
involved frequencics and percentages. 4 PQSponddqt wi - QF
considered 'regular' in professional development if he/she o
indicoted cny of the following: (1) once in 3 mOMEILS (2{ onee
6 months (3) once in 9 months and (4) once in.a yeals i of the
above is considered adequate because of the constraints °r
organising such development program jor technical and vocctional
teachcrs. Any response above one year will be considered
'occcsicngl! or 'once .in a while'. |

Results
This study was conducted mainly to determiné the extent to
which vocational and technical teachers participate in professional
development programs. The data collected in respect of this
purpose are presented. below. BRI N
ot CoaEg

Pable 1 .: Extent of participation in professional growtih by

7ocational.and Technical Teachers ' -

{Zequ@ncy of participation N
Cnce in 3 months: o 0
‘Once in 6 months R I (T 1 0. 54
Once in 9;m9éths bt 3 1.61
Once:in: a, year - - L e e 1.08
Once 'tn 2 years o ) : .. 13 6.99
Once 1in 3nyears 1 s " 8 43
Once in 4 years and above 3 1.61
Never had the opportunity : | C 156 83,87
Total 186 . 100

-t o

Table 1 shows that -about 84 percent of the tedchers never
had the opportunity of participating in professional development
progrdne This percentage represents.a significant majority of
the teccherse About 3 percent participated on g regulor basis
while obout 13 percent participated occasionally, ?See Figura 2/¢




|
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pigure 2 :

Degrees o S
2 z Rarticipation in deuelopment'progfqﬁ

7 =

R ]

Participation on reg

. gular b

Occasionqgl pcartic” Fation RS 22 ' 13.52

Never h?d the Fportunity 156 83:37"’
i 186 e IEINVY

e up of ull those‘that"indiCCtéd

s' and 'once in a ycart!, Occasional
who participated cnce in two years, 3 years,
Table 3 shows the formal educational

who participated in professzonal development

fhose on regular basis are mad
pcrffc%putfon 'once in 9 month
participation gre thosce
4 ycers and akbove.

ociivilies of those

programe
Table 3 : Formal Fducationgl Activities .
Type of Activity. ' . Number(nN) ‘quqqqtqp
- Curri¢ulum developiient o 1% 46,7
Experimental/hcnds-on-activities 3. 30.0
Test construction "4 1343
Methodology of teaching = ° TS BN 10 X
30 [ ta vt ZOO it

T L T T R e

The anolysis of activities of those who participated showed
that 30 percent engaged in the doing/psychomotor oriented
cctivities while 70 percent were pre occupted with curriculum
and pedagogtcal activities, :

Dlscusszon

" @ W G- mam——m

The euzdence gathered from Tatle I seems to 1nd1catc thqt a
sital l proportion of the vocational and Technical .teachers
participate in professional growth actzuzttes. In addition, the
contcnt of such program weigh more on instructional activities
(see Table 3)o . These findings are very Lnterestlng since . they
tend. to support the findings of Odor and Ologunde (1988) which
reueoled that the focus of in-service courses organised in
Nigeria are in. the agrea of teaching methods, improvisation,
induction into emergent educational practices and school managcnent

methodsa

/ t Of thls stuc is
e.a arent from the resul
What has becom PP £ Uocatlonal and technical teachcrs

the fact that the magjority. o
] mms ‘that —are” Tikely to make~then grow
are not involved tn progra f.the teachers are-.exposed to

t some.oQ
on the Job., Besides, wha needs On—thGH&Obq THase who,,

ecral
g6 gob, toklored %, thetr 0 euelopment could hgve Lenertcd

participated in professional d )
from prg uocattoﬁal teachers ¢ courses at the-Federal™ ‘Tevet-or:
te or Federal Government for further

scholurship awards by the Sta £
o rticipate ‘because ere were no
studics. Majority.did not pa ote lavels W

opportunities for such at the St

t ueness of the teachers, a Lgll
In order tQ 1mproue thu effec lff -development proyran-is:

esiablished vocational dducation sta

b,
g
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essional grouth

its of prof : d
The beneft e Prof9381ona{ :
ate of rapid technologica

for teachers to interact withp

share 1deas; experiences and
b a'n step with instructionql
1 S

nceded on aq reguler bases.

Program cannot be ovcr—emphaszzed.

l@intcin their expertise in a clim

Chenges It provides opportunitics

collcagues in their specialties to

learn from one another. 4.ey will be rsas.- --reachers can

and CLH‘!‘iculum 'inn'ov'dt-".’JnS“fOf'"huocut-tOnab'ogu ‘and happenings in

éc i tune with emengingqugﬁQQARQiqglﬂérgqmg ¢ ‘theéy técches They

i the jicll that will have impact on how and what low cost equip-

| ¢ci aleo explore the possibilities of prodgiﬁﬁq;'nt authcrship,

‘ fent from local and textual materials throUgh Jotrn tion of

Probl ) A - - ‘th the fab}"T,CG 10 J
coleoms and frustrgtions associated wi icns oft

5 . rionsg wn and soluticns offerecqy

i QUipment spare parts and tools can be Kno auare of th

in such a forum. Finally, it is an avenue to become £ |

JSaeilitics and potentials quailable in different-COllegeS'

: Fhile it is expedient for the Government to start « profgis_
tonal growth program for vocational and technical teachers, cfforts
' Should be made to stimulate and motivate the teachers so that
the program can achieve its desired objective. There could be
revards for participation such as payment of traovelling and feceding
cxpenses for attending confercnce/workshops, and promotional
benefits to attendances, i B eimni oo e e el

e N .
Conclusion S R S ,
- O1C LY M5 B e s e i e S e e

This study revealed that most vocational and technical

th?h?rﬁ are not tinvolved in relevant professional growth

| activities. They neced current skills and knowledge thot will

| hcug,immediqte»qppl@qqtion in the classroom. This can Le
achieved o a large extent through effective implementation of

‘ vocaticnal education staff development program. Bascd on the

Findings of this study, it is recommended that the Government

should provide opportunities for professional growth-of vocational

and technical teachers based on'neéds assessment of the teachers

For further research, there.is the need to determine th Gai' t.

to which vocational and technical teachers artici i in

continuing education, P teipate in infolmal

P,
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