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The National PollcY on ‘Educatyibni’ at’tacheg vl ¢

1mmrtance to Techn1ca1 and Vocational ‘educatdonivs ud:
pecause it is a primemover for achleving,the ‘degilriod i
tmmnologlcal development It will help ‘to acﬁ%%vb'd”
mumower, profe351ona1 ‘dnd economic deveﬂﬁpﬂbnﬂrivy%La &
wWational Educat1on dcve10ps good ‘work habits’ and>"ﬁt'
attitudes, technical job ‘skills ‘and’ computatioﬂal e
abilities. What has been operating ‘fn'ithis country
before 1982 is the grammar schdol system that ‘appears
u)ignore the vocational aspect of Education. Suéh a
narrow focus - 1s perhaps a ‘major cause of" youth‘- E 3
1memp10yaent and technological underdevélopment: The
Predicament can be attributed to the lack of esteem |
given to sk1lls in doing, making, designing and manu-
faCturing, compared ‘with the high esteem given to
liberal studiés.  The attitudes of students and ‘the
3°°1ety towards Techn1cal ‘and Vo .tional ”ducat;on ‘can:
affect the achievement 6f the'obJectives ‘0f the g
National Policy oxn Education 1t is expected tha e
6-3-3-4 system of educatio will perform the ::me s
‘ miracle' as 1t dld inY developed countries. nce

to the
Governmen¥ and the éenéral pub11° Axe;, ?O?:i:;ezecessary
S8uccess of the h’jr’yétem of’ educat10n

icel and
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‘bi,LThere has been s
®ducation by:the: Nigexriany
the' miggionaries didimotny: i U$h€~V31“° oF;.
°:udents and parents. did n;:iaoman_c;tholip,“§931°“

e Progranme. In: 1876, t: : @t Top,p :I.n PadASrY-
estab tural l Institute was
biae, aeaan A8 g weddeld TIEALE Mo
°°tablished in Calabar bY q':hfiz:tropic bodies also
Vocation other

al training.

212



made their eemtributions Most of those sent abroagqg
for vocational training by the missions deflected ang
took to other professions that carried greater sociaj
prestige. Vocational programme was Seen as educatiop
for the poor, the handicapped, the drop outs and the
low intelligence. A later development by the former
Western Regional government was the establishment of
secondary modern schools to train pupils in manual
skills. Onabamiro (1983 pg-. 2) remarked that the
scheme failed because the government was unable to
provide schogls with wogmghpp .equipment and pre-
vocational subject teachers. It can be safely said that
the public had a negative attitude towards vocational
education because of thoi-eolonial orientation and -
indoctrination that’ the’ grammar'enhookfeducation is
superior to vocational eduoation.'iﬂowever, ‘the new
education policy (known" ‘as” ‘the 6-3=3-4 ‘system) has
restructured the secondary’ school‘system to include

training in occupational skillss, i - O
National development planning from 1944 haye been

contributing’ to the deve10pment ‘ot Vocational Education
in Nigeria. A specific example is . theﬂlO year -Tech-
nical Education Development Plan- (TEDP) under'the
Colonial developnent and Weltare At .1940... The:
Phelps - Stokes report of 1922 and the Ashby report ot
1960 cooperated in no small measure to help in man=-
pover planning and appraisal Developments after 1960
began to modify societal attitude towards vocational:
Education.. .. The programme began to be seen :as .aviable
means of meeting ‘the manpower needs of ‘the nation.
During the Second National Development - Plan-::,
(1970 -“74) the Federal -and State ‘Governments had: a.
total allocation ‘of £12.3'million  for: Technical:
_‘Educat >n ‘projects.  Within tle period, existing
'Technical and Trades Schools were-expanded:and nev:
ones ‘established: ' During the third National Develop-:
ment Plan period (1975 - 1980) the Government: =« if-"
increased training for specific technical and
business occupations and incorporated educational :ilad
programmes  in lonotochnfﬁb“Polytechnics Univeraitieﬁ
and industries to meet .the needed manpow;r.
The -fourth National Devexopment Plan (1981 - 85) denlt
with the implenentatinn of ;the new National Policy oh
Education which 1n°°rn°xnteq.pre vocationai and
vocational programmes in the School system end pﬁﬁ’
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EBOSILV LS S sy, Boees T
¢pem on the same platform with 1
: The Federal Goverament hag €stablighed Federéi
colleges of Ed“°§??°n”(?e°hnical)'iH‘AEabﬁféia-Bichi -
otnefs"hgve been‘propOQE&“fdﬁﬂOmoku, Omunzéf Poftiskﬁm

andfﬁQgng“'Udfvéfdiﬁféstﬂﬁwt“oﬂferBuSdness and
ag'ing as g reshit of the'

T@aﬁﬁfeaf”ﬁrqngMmed“&ré inére
naé&“{QEjgo%gyfénal graduates in Nigeria:,
of-Eﬂé;QQYgrnﬁfﬁ%“ip this ‘dirdetion ig comm
naving fGZQ{§j§O‘the equ&pﬁentT%ﬁrChaSed, teachers =
trained aqq;f@ndS-providéd-tOwaTdé‘Eéhﬁévi”é:%ﬁéuééaléqb
of the Natiodnal Policy on-Education ' o Wi, o o0 @A)
.If the Government“céﬁ*ﬁﬁ%”inféévmucwffwﬁccv&ééiiﬁéél
education, the sOcietyfih\géﬁéréi“ﬁB”WGlbﬂé§ the ‘s tudents
in particular - -ought ‘to dévélbﬁ?pdéiti?eééﬁﬁfﬁﬁéééJtdwéfds
the programme: " It ig importanfffﬂé%éfbfe'for students
to have the proper mental orientation for'vogational .. '
programme in order that their goals.apd that of ,the
government will not militate.against.one,apdther. :
Students ought to have.the right attitude ip,order to,
justify the huge investments of the:Federal.apd State. ..
Goverﬁmepts in Vocational Education. ST, it Estigso
norKenyon (1968b:96) defiped agtitude.as, s latent or.

iberal'éfhdﬁés,;.-mu et

non-obserquye'qdmplex{but‘gg;g$iy§}yug§@p§e,gi%gdggfgpﬁ
‘Teflecting both direction. apd;intgnsity of.fgeling.. -
towar_c.iAs' a particular .object whether, dtube-, goncrete or ...
abstract". Evans (1972:p;9).,remarked that, students
ching‘from a variety -of homes;and Scho?ggﬁpaﬂf 39F¥}n53
attitudes towards social, economic, political;and
religdous questions. The thoughts and;feelings of ., ..
studehms;whoago_fonntechnicalaand-V0°a§i9331,9#P°3$}9PF.
are obscured by their appearance.: Nevertheless;, . their, -
ldeas, values, expectations, enthusiasa, talentd,
limitations, hope and feans,inf;penge.thei;{ygfforpance
8nd success in the chosen vocatiop: _InAorder”to remove
barpiers that. are likely to affect the achievement of
the educational. ob . ctives; it WaS-imPOftanf'to angiyse.
:n a8 ranking order the reasons for students' participa-
1o al programme. i

" ;:i:ozzsz;n:hﬂiefi?ﬁﬁ attenpted to investigafgi"
8tudentg' attitudes towards vocational and:techglcathe
®ducation with thei hope of ranking the reasons for et
Choy 1 programmos. It is by so doing tha
. Cce, pf vocational p t contributed to student's
"® can appreciate factors that co mendati n the
ChO%ad + o lr it d 1 3w o “and. make recommendations on t
iee ‘oighe progranme hieved.  The knowledge of
ttqi'.Qf the goals to boachic ;1de useful information

Udents' attitudes will also pro

s30T
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for vocat. onal and educationai QUidﬂﬁce services. ,

) '_.\. {

IETHOD’OF INVESTIGATION an . % poud sy Y
‘'since the post- socondary school: was the level of
education, involved in the. study, .the. inv‘:ﬁtigation was
directed towurds post-secondary institutions, and theiy
first year students as the target population. A totg]
of four post secondary institutions in Bendel State,
constituted the population. Altogether. 492, 8tUdentg
(100% 'of" ‘the population) were selected _First year
students in eaca of the institutions constituted the
"target pop. Iation because they are new in the systen,
1and will be ready to say why they are there. This
population also constituted the sample of the study,

Y

INSTRUHENTATION

Eight statements were used * The students were
required to rank ' the eight: statements in the order in
which they conform with their reasons for the choice of
technical/vocational education. Every student was
required to place number (1) by the most important
reason, number (2) by the second most important reason,
and so .on to number (8) which will be the least
important reason for choosing a technical/vocationsl
education’ programmes. s :

A class of vocational education students was asked
to write an essay on "what I expect to gbin from being
in the institution" SR BUHC L
Their write-up were collected and classifded. Eight - -
reasons’ that occurred often in most .of thedr: responses
were used.as variables. .The following . eight main
factors were responsible: for their decisions:=. -~ =~~~

1 ‘tactors traceable to frustration -
"14 .. factors traceable to;parentsl iniluenee t=”.
414 factors traceable tO'status Fadn ﬁ“'*“*“
iv ° factors traceable to empLoymedt";if: fi;
vV _factors traceable to societal trend
Yi factors traceable to_counsellino \{&
vii  factors traceable td desire to acquiREjskills

vii :
: 1“:l¢torg tracoable to love for vocatiamal studie®
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My colleagues were used as pilot jurors and they
ascertained whether the questions ware relevant, clearly
and carefully stated. The Ranking of Choice for Voca-
ticnal education (RCVE) was distributed to post secon-
dary institutions that offer vocational/technical
education in the Staté and collected. Lhe*w‘yas 100
percent return of the quegtlonnalre.

"METHOD OF ANALYSIS

humbers obtained for each statement were recorded
and the number for . each item added. The percentages
werc computed for each of the factors The percentages
for the factors were then ranked according to weight.

FINDINGS

After the analysis and computation of the responses,

the reasons for the choice oI vocational programmes were
ranked in the following order:

PERCENTAGE
MAIN FACTORS OF
- ' RESPONDENTS

Sufs . E

To gain .a. means of livellhood throuch self
LS oy
employment . . i . g 25%
.To acquire skills tnrouPh the use of: hands ; K
and tools: —— . 23%
Love for vocational ‘and technical studies .7 229,
I was not admitted in the course I wanted, _ , , o
so I accepted to be in this programme. L 1Ty o
Government emphasis on Vocational and J ~ ‘qfﬁid o
Technical, Studies ' o e ".-f-‘wu . 6% ' '
To have higher educat1on so that my contempo— L : L% S
raries will not look down on me. or 4%
A result ofiadvice from my. parents/relatives' f-”i;%Z%
A result of zuadance end counselling done ;, ﬁf‘i5 £y |
by my School/Teacher & SR SeE L. ine
N LT i : R T SO
. {m 4. ; ) e Laite - 2. L
BEEEES o T = R 2 r — ' —

216



DISCUSSION

!
\

(a)_lEhploymont (

|

The result ostablishod that tho dusiro'tq z'ain
a means of livblihoodfthrough'Bp)f—employmeqt 1s the
main reason for choosing vocational and technical educa-
tion. Factors traceable to émployment ranked first with
25 percent among all other reasons. The need for paid
or sé¢lf-owned busipess has. bedpme cr;ticnl becguse a
§ood number ou gradudtes from post secondary institutions
have no employable skills, ~They are equally disillu-
sioned because they cannot. turn, around a liberal arts
education to theip advantage. As a result, people now
look before leaping. Students now take to courses that
provide both academic and vocational compopents.
Vocational educatién should be seen as one of the ways
of preparing our youths for”diveréified}mgrkep needs.

(b) Acquisition of Skill

the use of hands and tools ranked second in choosing

8 vocational education Programme. Acquisition of
Skills is an effective vehicle for eliminating or
reducing unemploymentAas_wellhgs-its.social consequenées.
It seems to me that the society now Measures the success

of any educational training essentially by the Scale of
the occupational benefits attache :

d to it., Most students
want their schooling to be

meaningful, relevant and
eéxciting to them. As a result,

! they go for Programmes
that will achieve these educationg] Boals, Here lies
the challenge to vocational educators ang the Govern-
ment. Competent vocational teachers who have the
"know how" are needed to impart the needeg skills so .
that the expectations of t ‘

he students in choosing this .
programme will not remaip 88 mere dreamsg. “
(c) Love for Lo .

The love for vocational
ranked third, '

studies could
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(f) Social status W[.* bt 0 S g

(d) Frustration

There is no doubt that some students could have
~chosen: vocational education out cf frustration 'The
..¢holce of vocatlonal programmé as a result of- Iqustra-

\‘tion ranked fourth with' 17 percent. Sometimes students

- have ambitions to do.certain coursoes but they do not
have .realistic assessment of their own abilities and
limitations."After wasting their own time on fruitless
attempts, they go in for a second- choice or anything
available because they could not get the firstichoice.

Fhis is- a'pity in one way because the student acted’ out
.of frustratxon., On the.other hand’ 'such studénts do not

really need vocatioual Education and are not likely to
profit by it. They are likely to be unsuccessful and

their attitudes will not-be 'in tune with the spirit and
Philosophy of Technical: Education as enumerated in the

. National Pol1cy cn EdUCat1on (NPE: Para 44 & 49)

“(e) uovernment enphasis on vocational and

Technical studles N L e e e

This factor ranked 11fth among the reasonsffor
choosing a vocationalaprogramme " The educational aims
and: object1ves, as specified in ‘the National Policy,
emphasised tra1n1ng in: the use of the brain and .the

-

.hands. for. the” improvement of the quality of.-1ife ‘and

for survival in a comoetitive and fast changlng age of
technology. This trend made more oeople emorace voca-
tional education'’ 31nce this is the dxrect1on the
Government ‘ig moving in. : e wr )

L YR |

i It is interestin" to note that soc1al con:ormity
is an important reason for the choice of 8 ,career.  The
desire to belong to a social class made some .Students

.Opg for vocational programmes

This stenms fron the desire to have’ higher education orj

academic degrees like their contemporaries. This is

one, of; the" factors that cause mad rush to. obtain.certi-
ficates by hook or by crook . What is their worth.sfter
8cquisition? Mere "display of certificates and diplomas
1or the purpose of boosting ones ego is not sufficient
in a nation where the effect of economic rceccession is
BOre on those without salable skills.

218



(g) Parental advice

Factors trac2able to advice from parents/relatjyeg
ranked seventh with two per cent. The low percentage in
this case can be attributed to poor parental care ang
guidance. It has been found that the attrtude of
parents is not encouraging. Most parents do sot fuide
their children but ma1n1y run after money. They dQ;not
even know what is: happening to thelr children. Even the
progress of the child is" not eelng monltored The
result is parental isolation. Tho children are there-
fore left open to the wild world. . Attitudes are learned
and if parents .and -teachers" do not gulde students, they
will find unde51ra61e ‘guides outS1de. :

(h) Guidance and ceunselling

Factors traceable ‘to nuldance 3nd counselllne ranked

eighth and con51dered Jeast in the hierarchy of choices.
A 11ke1y reason is the:1lack of. bu1dance and counselllng
services ia the. school system The ‘new system of
education in N1ger1a calls for gulaance .services for’
pupils. Guldance services aSS1st the student in under-
standing himself/herself 1n hls/her pres ent situation
and plannlnv the futurée in''the light of h1s/her needs,
interest, ab111t1es and limitations.  Every post: -primary
inst1tut10n ought to- have well trained’school ‘counsel-
lor(s) that will provide guldance and counselling
services in- general and career nlacement in particular
The school guldance ‘programme is to help students: ‘to
maximally materialize their: potentlals as human beings.
During the secorndary school years, students express
liking for a number of profe51ons without the accurate
ldeas of what they involve. Evans (1972 p. 119) |
suBSested that guidance on educ tional or vocational

-

t be based on expression of jnterests

Cri combination oZf 1ntellirence and interest.
riteria for Sselection into*

sh
;:éilin°°rporate 1ndividua1 nﬂeds and interests,
needg ty of Buccending, ‘as ‘well as projected maqpowet

Per se but a

et
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CONCLUSION

Attitudes Play a central role in our everyday lives.
They could:- be learned in the course of socialization in
‘one's socio- cultural groups. ' Attitudes can help or
hinder progress.,, This study has established that
students exhibit differences in attitudes towards voca-
"tional and- technical education. It has been found that
factors traceable to. ‘employment are largely responsible
fOr the . choice of technlcal and vocational education
programme by the: Bendel State students at the post
secondary instltutions. Studen'ts now want to acquire
skills that will enable them earn a 11v1ng through self
or paid employment Factors traceable 'ta: acquisition
of skills also hinged ‘on econonmic reasons. = S 6 S

. Factors traceableée to frustrationj;«socizal trends and
social status are likely to militate against the spirit
and purpose of thngational Policy on Education. The
popular aspiratzon 1s that learning should focus on
problem -so0lving and’ ‘that learning should ‘help students
“to. achieve intellectual and vocational woals. " These
aims .can be” adhleved if 'students have: - the right atti-

tude towards technical and vocational education.

'ﬂ In as much as,attitudes are learned, they are
mod1fiable aa‘new experiences or information provide

- effectlve replacement “Since the society is comitted

“to hlgh quality educatlon for eve&yone, it is desirable
for the home and. the school to cooperate’ ‘in inculcating
the r1ﬂht type of' attitude in students.
1 Evans, K.M.; Att1tudes and Interests in
) Education London: Routlcdge &
Kegan Paul, 1972.

2 Hayes, J-. and Hopson, B.; Careers Guidance: The

) ‘role of the School in Vocational
Developments. London: Heinemann
Educational Books Ltd., 1937,

3 Igborgbor,'G.C.; "Comparison of values clarifica-

tion and Contingency Management
Techniqdes in the treatment of
Truancy" Ph D. dissertation,
University of Ibadan, 1984,
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